History 1560: Women in Latin American History

University of Pittsburgh, Spring 2005

Mondays, 6 to 8:30 pm, Old Engineering Hall 316

Professor: Lara Putnam

Office:  3506 Posvar Hall

Office hours:  Thursdays 12 noon to 2 pm

and by appointment

Email:  LEP12@pitt.edu

Phone:  (412) 648-7456

Course description:

Women’s lives in Latin America have embodied a series of contradictions that can and should make us rethink many U.S.-based assumptions about gender, sexuality, and power.  This is a region where economic power and sexual self-determination have rarely gone hand in hand for women; where traditional gender roles coexist with broad acceptance of a spectrum of sexual identities; where devout Catholicism and the exaltation of motherhood have at times fueled radical political action by women. This course will range widely over the past five hundred years of Latin American history, exploring the lives of colonial nuns and nineteenth-century prostitutes, indigenous marketwomen and Afro-Caribbean elites, music-video stars and activist grandmothers.  Films, documentaries, autobiographies, and the writings of historians and anthropologists will all be part of our exploration. Our goal will be to map out the differences between and commonalities among Latin American women’s lives, and understand how these lives changed over time.  Our exploration of the question of change leads us to examine as well the major political, economic, and social trends in Latin American history, asking how women’s choices contributed to them, as well as how women’s lives were affected by them.

Core themes:

1. Multiple dimensions of difference between women at any given historical moment

a. Race/class/ethnicity

b. Residence (rural-urban continuum)

c. Region

2.  The interconnected realms of women’s lives

a. Gender ideologies and kinship practice.  What was assumed to be natural for men, what was assumed to be natural for women?  What were relationships between men and women supposed to be like?  What were expectations for male and female behavior within families?

b. Work.  What was the organization of productive and reproductive labor?  What kinds of productive labor did women do?  What kinds of productive labor did men do?  Where did women do the various kinds of work they were engaged in?  How were they recompensed?

c. Politics.  What impact did the state/politics have on women’s lives?  What impact did women have on the state/politics?

3.Change over time

Course objectives:

By the end of this course, students will be able to:

· Understand and use key analytic terms to describe and compare women’s lives (key terms include race, class, and ethnicity; gender ideology; kinship practice; productive and reproductive labor; paternalism; degrees of coercion and autonomy; repression and resistance).

· Analyze the mutual influences and impacts between the realms of gender ideology and kinship practice, work, and politics, and assess how patterns in all these realms together shape women’s lives.

· Describe the major political and economic trends affecting Latin America from 1800 to 2000 and evaluate their impact on women’s lives.

· Trace and assess how women’s experiences in Latin America have varied by race, class, ethnicity, residence, and region, and analyze how these patterns themselves have changed over time

Required readings:

All of the following are available for purchase at the Book Center (used copies are available for purchase on-line and elsewhere as well).  Additionally, one copy of each has been placed on 2-hour reserve at the Hillman Library Reserve Desk.

Marysa Navarro and Virginia Sánchez Korrol, with Kecia Ali, Women in Latin America and the Caribbean: Restoring Women to History (Bloomington: Indiana University Press, 1999). 128 pages

ISBN: 025321307X
Robert M. Levine and José Carlos Sebe Bom Meihy, The Life and Death of Carolina Maria de Jesus (Albuquerque: University of New Mexico Press, 1995). 176 pages

ISBN: 0826316484
Michael Gorkin, Marta Pineda, and Gloria Leal, From Grandmother to Granddaughter: Salvadoran Women’s Stories (University of California Press, 2000). 256 pages.

ISBN: 0-520-22240-7

Rita Arditti, Searching for Life: The Grandmothers of the Plaza de Mayo and the Disappeared Children of Argentina (Berkeley: University of California Press, 1999). 235 pages.

ISBN: 0520215702
Recommended reading:

The following book may be purchased at the Book Center or, much more cheaply, on-line, used.  It is not required reading but is a useful reference resource to help you in writing.

Diana Hacker, A Pocket Style Manual, 4th ed. (Bedford St. Martins, 2004).  288 pages.

ISBN 0–312–40684–3

Electronic Reserves:

All assigned readings for this course other than the books listed above are available through the university library’s electronic reserves system.  To access these materials, connect to PittCat, select Course Reserves, choose “Putnam, Lara” from the drop down Instructor box, and click search.  Click on E-RESERVES FOR WOMEN IN LATIN AMERICAN HISTORY.  Then click on E-RESERVES LINK. You will be asked for a password: the password for this course is "clover."  Some articles are in pdf format; others are html links.

Please note that you can use http://sslvpn.pitt.edu to access library databases (including all e-reserves) from off campus.  Go to http://sslvpn.pitt.edu and type in your personal user name and password; from there, go to the library website.

The library staff who make the electronic reserves service possible ask all professors and students participating in e-reserves to fill out the library feedback form.  It can be accessed from the library web page by clicking on "Contact Us."  Or go to the link: http://www.library.pitt.edu/services/contact.html
Course policies:

Attendance:

In order to pass this course, you must attend this course.  Bring written documentation of excused absences to me either in advance (in cases of scheduled, university-sponsored extra-curricular commitments) or as soon as possible following your absence (in the case of family or medical emergencies).  More than one unexcused absence will negatively impact your course grade.  More than three unexcused absences will make it impossible for you to pass the course, even if all written work has been completed.  More than five excused absences will be grounds for an “Incomplete” course grade, even if all written work has been completed.

Homework: 

Readings, homework assignments, and writing assignments listed under “Preparation” each week must be completed before the start of class that day.  All written work must be completed in order to pass this course.
In the case of an excused absence (documented medical or family emergency or scheduled college extracurricular activity) you have until the following class meeting to turn in the homework for full credit.  In the case of unexcused absences, you may hand in the homework any time before the following class meeting for half-credit. No credit will be given for homework handed in more than one week late without a formal, documented excuse.  Half-credit will be given for homework handed in more than one week but less than two weeks after the conclusion of a formal, documented excuse. No credit will be given for homework handed in more than two weeks after the conclusion of a formal, documented excuse.

If at any time, for any reason, you submit written work to me via e-mail, you are responsible for making sure it reaches me on time.  I will write back “Got it: thanks” as soon as I receive any work from you via e-mail.  Print out and save this acknowledgement of receipt.  If you do not hear from me, assume I HAVE NOT RECEIVED your submission.  Send it again; call me; take a written copy to my office; or do whatever is necessary to make sure that it reaches me.

Nine homeworks are assigned over the course of the semester.  Homework will be graded on a one to three point scale (see rubric below).  The grades for all nine homeworks will be summed at the end of the semester.  This total will correspond to a letter grade as follows:

26 to 27 = A

23 to 25 = A-

20 to 22 = B+

18 to 19 = B

16 to 17 = B-

13 to 15 = C+

10 to 12 = C

8 to 9 = C-

5 to 7 = D+

Rules for citation: 

You are responsible for reading carefully and following the guidelines for writing from secondary sources presented at the end of this syllabus.  Guidelines regarding proper quotation and legitimate paraphrasing are particularly important.  All written work for this course must follow the rules of citation listed in those guidelines.  All sources used in preparing written work for this course should be cited appropriately.  Please do not consult websites in preparing your written work for this course.  Improper citation of assigned sources will be cause for a zero on the assignment.  Inadequate or missing citation of sources you have utilized that were not assigned in this course will be treated as what it is—plagiarism—and the procedures outlined in the University Guidelines on Academic Integrity will be followed, including the lodging of a formal complaint against you.

Discussion:

Although I will sometimes lecture for 10 to 15 minutes, and we will do some small-group activities over the course of the semester, the core of this course is whole-group discussion: of the assigned readings, of the films we view together, or of visual images I present in class.  There are no exams and no quizzes in this course: it is taught as a discussion seminar.  Thus group participation is key to our collective learning.  Engaged participation does not just mean being willing to talk in class.  It involves preparing, listening, thinking, and responding.

Completing assigned readings before class and responding to the assigned homework questions are the first step in preparing for each day’s discussion.  You need to do the reading and think about the assigned questions.  I will usually ask for two volunteers to introduce each assigned reading.  Each of these volunteers should speak for about one minute.  The first speaker should summarize the basic elements of the assigned reading; the second speaker should suggest linkages between that reading and issues discussed previously in the course, or linkages between this reading and the other readings assigned for this day.  I will sometimes refer to these discussion roles as the Reminder and the Linker, respectively.  By the end of the course everyone should have volunteered at least once to be a Reminder or a Linker.  Other discussion roles frequently assigned in class will be the Timer, the Tracker, and the Conscience.  If you’ve been given a specific role in discussion, note that down on your concluding reflection that day (see below). 

I will usually call on people “cold” (that is, call on people who have not raised their hand) to respond to assigned homework questions.  If the question didn’t make sense to you, feel free to say so and explain why it was confusing.

Each class discussion will not only address the assigned questions, but will also use the course materials presented to build our collective understanding of the course’s core themes (see above). Students need to listen carefully, think about what others are saying in the light of other course materials or previous discussions, and respond to others’ comments and questions in ways that encourage participation and reflection.

Every week at the end of class, I will ask you to take 5-7 minutes to reflect in writing upon what we have discussed in class. Most often, this concluding reflection will pose three questions, of which the first two will be: “What was the most important or interesting comment one of your fellow students made in class today, and why?  What was the most important comment you made or question you asked today in class?”  The third question will vary.  (For instance, one week it might be “What is the question you most wish someone had asked today in class?” while the next week it might be “How did today’s discussion stack up against the goals for our group discussions that we generated the first week of class?” or “Describe one issue raised by this week’s assigned readings which we failed to touch on in our discussion.”)  Sometimes the concluding reflection will take a slightly different format. 

I will collect your concluding reflections in a personal “Discussion Portfolio” that will be graded every five weeks (see grading rubric below).  Your discussion grade will be posted on courseweb at that time.  Your notes regarding excused absences will go into your discussion portfolios; any unexcused absences will be factored into your discussion portfolio grade.  I will hold individual conferences in Week 5: you are strongly encouraged to sign up for a conference at that time to discuss your course participation and progress toward personal discussion goals.

Academic Integrity:
Students in this course will be expected to comply with the University of Pittsburgh's Policy on Academic Integrity. Any student suspected of violating this obligation for any reason during the semester will be required to participate in the procedural process, initiated at the instructor level, as outlined in the University Guidelines on Academic Integrity.

Disabilities:
If you have a disability that requires special testing accommodations or other classroom modifications, you need to notify both the instructor and the Disability Resources and Services no later than the 2nd week of the term. You may be asked to provide documentation of your disability to determine the appropriateness of accommodations. To notify Disability Resources and Services, call 648-7890 (Voice or TTD) to schedule an appointment. The Office is located in 216 William Pitt Union.

Final grade composition:

Discussion portfolio: 20%

Homework (1 p. each; must complete all 10 assigned): 25%

First short essay (3-4 pp.): 10%

Second short essay (4-5 pp.): 15%

Position paper outline (group assignment, in class): 10%

Third short essay (4-5 pp.): 20%

Grade computation:

At the end of the term, your letter grades on the items above will be averaged using the following numerical equivalents, and then converted into a final letter grade as follows:

	Item grade
	Numerical equivalent
	Final average
	Final grade

	A+
	98
	97.5 to 100
	A+

	A
	95
	94.0 to 97.4
	A

	A-
	92
	90.0 to 93.9
	A-

	B+
	88
	87.5 to 89.9
	B+

	B
	85
	84.0 to 87.4
	B

	B-
	82
	80.0 to 83.9
	B-

	C+
	78
	77.5 to 79.9
	C+

	C
	75
	74.0 to 77.4
	C

	C-
	72
	70.0 to 73.9
	C-

	D+
	68
	67.5 to 69.9
	D+

	D
	65
	64.0 to 67.4
	D

	D-
	62
	60.0 to 63.9
	D-


Calendar:

Week 1 (Jan. 10): Introduction to course

In class: Course elements and expectations. 

Monday, Jan. 17: MLK Day: NO CLASS MEETING

Week 2 (Jan. 24): Colonial encounters and transitions

Preparation: Read

· Susan C. Bourque and Kay Barbara Warren, “Mother’s Day: Ritual Ironies and Realities,” in Women of the Andes: Patriarchy and Social Change in Two Peruvian Towns (Ann Arbor: University of Michigan Press, 1981), 10-40.

· Marysa Navarro and Virginia Sánchez Korrol, with Kecia Ali, Women in Latin America and the Caribbean: Restoring Women to History (Bloomington: Indiana University Press, 1999), 1-70.

Due: Homework 1 (2 pages long, that is, twice usual length).  Respond to each of the following questions:

1. Describe how differences in race/class/ethnicity, residence (rural vs. urban), and/or region create differences between the experiences of the women profiled by Bourque and Warren.

2. Choose one woman profiled by Bourque and Warren.  Describe what we know about these three realms of her life: gender ideology/kinship practice; productive and reproductive labor; and politics.

3. On the basis of your reading of Navarro and Sanchez-Korrol, describe pre-Colombian gender ideologies and gender ideologies in the colonial period.  What are the most important similarities and differences?

Additional suggested preparation:

· Diana Hacker, A Pocket Style Manual, 4th ed. (Bedford St. Martins, 2004), 1-99; 184-204.  Skim pages 1-99 of this book.  You should know what information is available in the book and where, so that you can use this manual as a reference guide in writing your assignments for this course.  Even informal assignments should follow the rules of clarity, grammar, punctuation, and mechanics laid out in this manual.  Read carefully pages 184-204.

In class: Discuss readings. Slide show on narratives of race and gender in caste paintings.

Week 3 (Jan. 31). Women in the Nineteenth Century: Enslaved Women and Degrees of Freedom

Preparation: Read 

· Navarro and Sanchez Korrol, Women in Latin America, 70-73

· Robert W. Slenes, "Black Homes, White Homilies: Perceptions of the Slave Family and of Slave Women in Nineteenth Century Brazil" in More Than Chattel: Black Women and Slavery in the Americas, ed. David Barry Gaspar and Darlene Clark Hine (Bloomington: Indiana University Press, 1996), 126-146
· Richard S. Dunn, “Sugar Production and Slave Women in Jamaica,” Cultivation and Culture: Labor and the Shaping of Slave Life in the Americas, ed. Ira Berlin and Philip D. Morgan (Charlottesville: University Press of Virginia, 1993), 49-72
· Sandra Lauderdale Graham, “Honor among Slaves" in The Faces of Honor: Sex, Shame, and Violence in Colonial Latin America, ed. Lyman L. Johnson and Sonya Lipsett-Rivera (Albuquerque: University of New Mexico Press, 1998), 201-229
· Sandra Lauderdale Graham, “Slavery's Impasse: Slave Prostitutes, Small-Time Mistresses, and the Brazilian Law of 1871,” Comparative Studies in Society and History 33, no. 4 (1991): 669-694
Due: Homework 2:

How much control did enslaved women in Latin America and the Caribbean have over their intimate lives, that is, over with whom and under what circumstances they would form sexual and/or family unions? Describes the dimensions of difference that seem to have affected the answer.

In class: Discuss readings.  Slide show on Brazilian slavery. 

Due Friday, February 4, at noon: First short essay (3-4 pp. double-spaced, typed, 12 pt font)

Write a report on a woman you know well (this could be your mother, your grandmother, a close friend, or even yourself) using the categories of analysis proposed by our Core Themes.  First, describe where and when she lived or lives.  Then answer the specific questions listed above regarding the three realms of women’s lives (gender ideology and kinship practice, work, and politics) with regard to this one woman’s life experience (e.g., in the place and time she lived, what was assumed to be natural for men, and what was assumed to be natural for women?).  Discuss any connections you see between patterns in these three different realms (e.g., how was the kind of work she did related to expectations about women’s kinship obligations within the family?).  Finally, discuss the question of social and spatial differences.  How would this woman’s life have been different if she had been a different race/class/ethnicity?  If she had lived in a rural rather than urban area, or vice versa?  If she had lived in a different region of the country?

Week 4 (Feb. 7). Nineteenth-Century Transitions: Gender, Ethnicity, and Power in Non-Slave Societies

Preparation: Read 

· Navarro and Sanchez Korrol, Women in Latin America, 73-82

· Florencia E. Mallon, “Patriarchy in the Transition to Capitalism: Central Peru, 1830-1950,” Feminist Studies 13, no. 2 (1987):  379-407

· Donna J. Guy, “Women, Peonage, and Industrialization: Argentine, 1810-1914,” Latin American Research Review 16, no. 3 (1981): 65-89. 

· Donna J. Guy, “Lower-Class Families, Women, and the Law in Nineteenth-Century Argentina,” Journal of Family History 10, no. 3 (1985): 318-331.
· Laura Gotkowitz, “Trading Insults: Honor, Violence, and the Gendered Culture of Commerce in Cochabamba, Bolivia, 1870s-1950s,” Hispanic American Historical Review 83, no. 1 (2003): 83-118.
Due: Homework 3:  Choose one of the following questions to answer.  (Note: whichever question you choose to answer you must read all four articles.)

1. On the basis of your reading of the two articles by Donna Guy and the article by Florencia Mallon, what factors (local, national, and international) brought about large-scale changes in Latin American economies in the nineteenth and early twentieth centuries?  How did these large-scale economic changes affect women’s lives?  How did they affect men’s lives?

2. On the basis of your reading of the two articles by Donna Guy and the article by Laura Gotkowitz, discuss ways in which the legal system and other branches of the state impacted women’s lives, and how this changed over time.

In class: Discuss readings.
NOTE: Sign-up sheets for personal conference slots will be posted outside my office (Posvar 3506) this week.  Please sign up!

SECOND NOTE: All students must complete on-line, anonymous course feedback form this week.

Week 5 (Feb. 14): Radicalism, Populism, Nationalism: New Allies, New Claims

Preparation: Read

· Navarro and Sanchez Korrol, Women in Latin America, 82-96.

· Eileen Findlay, “Free Love and Domesticity: Sexuality and the Shaping of Working-Class Feminism in Puerto Rico, 1900-1917,” in Identity and Struggle at the Margins of the Nation-State: The Laboring Peoples of Central American and the Hispanic Caribbean, ed. Aviva Chomsky and Aldo Lauria-Santiago (Durham, N.C.: Duke University Press, 1998), 229-259

· Karin Alejandra Rosemblatt,  “Charity, Rights, and Entitlement: Gender, Labor, and Welfare in Early-Twentieth-Century Chile,” Hispanic American Historical Review 81, no. 3-4 (2001): 555-585
· María Teresa Fernández-Aceves, “Once We Were Corn Grinders: Women and Labor in the Tortilla Industry of Guadalajara, 1920–1940,” International Labor and Working-Class History 63 (2003): 81-101
· Rick Anthony Lopez, “The India Bonita Contest of 1921 and the Ethnicization of Mexican National Culture,” Hispanic American Historical Review 82, no. 2 (2002): 291-328

Due: Homework 4: 

On the basis of these articles, discuss the evolution of and variation within working-class women’s goals and activism. What did the different groups of women profiled here want from the state?  From their fellow workers?  What did they actually get? 
In class: Discuss readings. Slide show on Frida Kahlo.

NOTE: This week preliminary discussion portfolio grades posted.  Attend scheduled individual conference.

Week 6 (Feb. 21): Populism, Nationalism, and Popular Culture: New Allies, New Claims, Part 2.

Preparation: Begin reading due following week.

Due in class: Second short essay:  Creative writing (plus footnotes).  4-5 pages.

Create a fictional Latin American woman who lives in one of the historical settings we have studied so far (or a different setting if you have sufficient background in Latin American history to depict it accurately: see me for permission first).  Write an essay on her life that covers precisely the same topics as your first short essay.  That is, utilize all of the categories of analysis proposed by our Core Themes.  Answer the specific questions listed at the start of this syllabus regarding the three realms of women’s lives (gender ideology/kinship practice, work, and politics) with regard to this one woman’s life experience.  Discuss any connections you see between patterns in these three different realms.  Also discuss the question of social and spatial difference.  How would this woman’s life have been different if she had been a different race/class/ethnicity?  If she had lived in a rural rather than urban area, or vice versa?  If she had lived in a different region of Latin America?  Use footnotes to indicate the sources of the evidence upon which you have based your assertions.

In class: View documentary, “Bananas is my Business,” dir. Helena Solberg, 1995 (90 min.).  Discuss documentary.

Week 7 (Feb. 28): ISI, informality, and the welfare state

Preparation: Read

· Carolina Maria de Jesus, Child of the Dark: The Diary of Carolina Maria de Jesus (New York: Penguin Putnam/Mentor, 1963), 32-49.
· Robert M. Levine and José Carlos Sebe Bom Meihy, The Life and Death of Carolina Maria de Jesus (Albuquerque: University of New Mexico Press, 1995).  All.

Due: Homework 5:

Compare and contrast the range of Brazilian reactions to Carolina Maria de Jesus and Carmen Miranda.  What do these case studies reveal about the role of gender ideologies and racial ideologies in shaping women’s life possibilities in Brazil?

In class: Discuss readings. Present rubric for position paper exercise; generate guidelines for preparation. 

Monday, March 7: Spring Break.  NO CLASS MEETING

Week 8 (Mar. 14): Political Systems, Social Structures, and Women’s Lives

Preparation: Read

· Michael Gorkin, Marta Pineda, and Gloria Leal, From Grandmother to Granddaughter: Salvadoran Women’s Stories (University of California Press, 2000), 1-158.
Due: Homework 6: 

Written prep notes for position paper exercise.  Follow guidelines generated previous week in class.

In class: Group position paper exercise. 
Week 9 (Mar. 21):  Women and Revolution

Preparation: Read 

· Gorkin, Pineda, and Leal, Grandmother to Granddaughter, 159-249.

· Montoya, Rosario. “House, Street, Collective: Revolutionary Geographies and Gender Transformations in Nicaragua, 1979-99,” in Latin American Research Review, 38, no. 2 (2003): 61-93.

Due: Homework 7: 

You have read the autobiographical testimonies of nine Salvadoran women.  Their lives have varied by class, residence, generation, and a host of related factors (education, employment, and so on).  In your opinion, which differences turned out to be most important in shaping these women’s life experiences?  Are there commonalities of experience that nevertheless cut across these lines of difference?

In class: Discuss readings.  Discuss revolutionary movements in El Salvador and Nicaragua. 

THIS WEEK: Second preliminary discussion portfolio grades posted.

Week 10 (Mar. 28): Dirty Wars: Gender and State Terror

Preparation: Read

· Navarro and Sanchez Korrol, Women in Latin America, 96-103

· Rita Arditti, Searching for Life: The Grandmothers of the Plaza de Mayo and the Disappeared Children of Argentina (Berkeley: University of California Press, 1999: 1-78

In class: View film, “The Official Story,” dir. Luis Puenzo, 1985 (113 min.).  Discuss film.

Week 11 (Apr. 4): Dirty Wars: Gender and Resistance

Preparation: Read 

· Arditti, Searching for Life, 79-188

Due: Homework 8:

What role did gender play in shaping 1) repression and 2) resistance to repression during Argentina’s Dirty War?  Answer using specific evidence drawn from Arditti, Searching for Life, and the film “The Official Story.”

In class: Discuss readings.  Discuss guidelines for final essay.

Week 12 (Apr. 11):  Children in the Megalopolis: Global Consumer Culture and los desechables
Due: Final essay. 4-5 pages. 

What processes or trends have caused changes in gender ideologies and kinship practice over the course of the twentieth century in Latin America?  What have been the most important sources of continuity, that is, what factors have encouraged the reproduction of old patterns?  (Note: Detailed guidelines for this essay will be presented in class the previous week.)

In class: View film, “La vendedora de rosas,” dir. Victor Gaviria, 1998 (110 min.).  Discuss film.
Week 13 (Apr. 18): Conclusion: Women in the Americas Today

Preparation: Read

· Navarro and Sanchez Korrol, Women in Latin America, 103-106

· Pierrette Hondagneu-Sotela, “Maid in L.A.,” in Doméstica: Immigrant Workers Cleaning and Caring in the Shadows of Affluence (Berkeley: University of California Press, 2001), 29-60

· Denise Brennan,  “Selling Sex for Visas: Sex Tourism as a Stepping-stone to International Migration” in Global Woman: Nannies, Maids, and Sex Workers in the New Economy, ed. Barbara Ehrenrich and Arlie Russell Hochschild (New York: Henry Holt and Co., Metropolitan Books, 2002), 154-168

· Ana María Juárez, “Four Generations of Maya Marriages: What’s Love Got To Do With It?” in Frontiers, 22, no. 2 (2001): 131-153

Due: Homework 9:

How does the movement of people, goods, resources, and ideas across national borders shape Latin American women’s lives today?  Discuss specific patterns and trends you see in the readings.

In class: Discuss readings.  Poster exercise. Fiesta de despedida.

WRITING FROM AND ABOUT SECONDARY SOURCES

Key Concepts and Guidelines for Citation

By Lara Putnam

Secondary sources are descriptions or analyses written by authors removed in time or space from the process, event, person, or phenomenon we wish to study.  Examples: an encyclopedia article, a textbook, a scholarly journal article, a college student’s essay, a newspaper article.

Primary sources are descriptions or analyses written by authors who are personally engaged with the process, event, person, or phenomenon we wish to study.  Examples: a diary, a government agent’s report, an eyewitness account, a census.

Parenthetical citation.  Supplies the author’s last name and the page number/s referenced within parentheses, located within the text following a quotation, paraphrase, or summary.  Must be accompanied by an alphabetical list of Works Cited, located at the end of your text, which gives full publication data for all sources cited.  Any of the variations on parenthetical citation format listed in the Chicago Manual of Style or MLA Handbook may be used in this course, but whichever variation is chosen must be used consistently throughout any given paper.

Example:

The author argues that ethnicity must be understood in relation to nationalism and with reference to modern processes of state-formation (Verdery, 43).

Works Cited

Verdery, Katherine.  “Ethnicity, Nationalism, and State-Making.”  In The Anthropology of Ethnicity: Beyond ‘Ethnic Groups and Boundaries’.  Edited by Hans Vermeulen and Cora Govers.  Amsterdam: Het Spinhuis, 1994.

Footnote or endnote citation Supplies the author’s name, full publication information, and the page number/s referenced in a numbered note located either at the bottom of the page or at the end of your essay.  The footnote or endnote marker (i.e., the small raised number) immediately follows the quotation, paraphrase, or summary. Subsequent references to the same source may supply only the author’s last name and page number.  Any of the variations on footnote or endnote citation format listed in the Chicago Manual of Style or MLA Handbook may be used in this course, but whichever variation is chosen must be used consistently throughout any given paper.

Example:

The author argues that ethnicity must be understood in relation to nationalism and with reference to modern processes of state-formation.
 In this her argument echoes the earlier work of anthropologist John Comaroff, who likewise saw patterns of hierarchical political incorporation as fundamental to the creation of ethnicity.
  Unlike Comaroff, though, Verdery gives great importance to modern states’ attempts to impose cultural homogeneity.

“To put into your own words” refers to using new vocabulary to express someone else’s ideas.  Changing the order of words, changing the form or tense of verbs, or changing adverbs into adjectives with the same root word (e.g., “retroactively” to “retroactive”) does not constitute using new vocabulary.  In all of these cases, the key vocabulary is simply replicated from the original text.  These kinds of changes do not count as “putting it into your own words.”

Key vocabulary: The nouns, verbs, adjectives, and adverbs selected by an author to express a specific meaning.  For example, in the sentence: “Racial ideologies are employed to justify retroactively historical inequalities in the distribution of political power and material resources,” the key vocabulary includes racial ideologies, employed, justify, retroactively, historical, inequalities, distribution, political power, and material resources.

Quotation reproduces someone else’s words.  Any time you replicate four or more consecutive words from a written source, you must encase these words in quotation marks.  Material encased in quotation marks must be precisely identical to the original.  An ellipsis ( … ) must be used to mark points where you have skipped over text from the original, and brackets ( [  ] ) must encase any new words or letters that you have added.  (If nine lines or more of a written source are to be quoted, they should be preceded and followed by paragraph returns and indented on both the right and left sides.  Quotation marks are not employed in this long-quote format.)  All quotations must be followed by a citation in parenthetical or footnote/endnote form indicating the source of the quotation, including the page number on which the original text appears in that source.

Legitimate paraphrase replicates an idea an author expresses in 1-3 sentences in 1-3 sentences of your own, with no more than one-fourth of your key vocabulary drawn from the original text.  Paraphrases are not encased in quotation marks.  All paraphrases must be followed by a citation in parenthetical or footnote/endnote form indicating the source of the quotation, including the page number on which the original text appears in that source.  Ideas that an author expresses in 4 or more sentences may not be paraphrased: they must be summarized or quoted.

Illegitimate paraphrase replicates an idea an author expresses in 1-3 sentences in 1-3 sentences of your own, with two-thirds or more of your key vocabulary drawn from the original text.  Illegitimate paraphrases are unacceptable regardless of the presence or absence of a citation to the original source. 

Borderline paraphrase replicates an idea an author expresses in 1-3 sentences in 1-3 sentences of your own, with between one-fourth and two-thirds of your key vocabulary drawn from the original text.  A single borderline paraphrase in a multi-page essay is not cause for alarm (although it should be eliminated once noticed).  Multiple borderline paraphrases within a multi-page essay are unacceptable, regardless of the presence or absence of citations to the original sources.  Furthermore, multiple borderline paraphrases are evidence of a serious underlying problem: they indicate that the student’s writing strategy relies far too heavily on selecting and reproducing individual passages from the text under consideration.

Explicate: To explain what an author means by a sentence or passage that you have just quoted.  When you explicate you do not simply paraphrase the quoted material: you also describe for your reader the significance of the quoted material within its original context.

Descriptive claim: A statement that summarizes details about what a process, event, person, or practice was like.

Interpretive claim: A statement about what a process, event, or practice meant to the people involved, how its multiple components were interrelated, or why it was significant.

Causal claim: A statement about why an event happened or why a practice originated and endured.

Summarize: To report the fundamental elements of another person’s argument or description.  (Note that if the argument or description in question consists of three sentences or less in the original, you are not summarizing: you are paraphrasing.  See above.)  To summarize an argument or description you must first evaluate the multiple ideas, claims, and evidence that are its constituent parts, in order to decide how they fit together and which ones are most important.  You then condense the argument to its fundamental elements and express these in your own words.  If the source of the argument or description being summarized is not obvious from your text, you must follow the summary with a parenthetical or footnote citation to the original sources, specifying the pages on which the material summarized appears.

Synthesize: To combine the most valuable elements of multiple arguments or descriptions, which may be the work of one or more authors.  As with summarizing, it is necessary first to first evaluate the multiple ideas, claims, and evidence offered by each of the arguments or descriptions.  A synthesis expresses in your own words the most important common or complementary elements of two or more arguments or descriptions.  A synthesis may also be accompanied by comments on points of disagreement between those arguments or descriptions. If the sources of the arguments or descriptions being synthesized are not obvious from your text, you must follow the synthesis with a parenthetical or footnote citation to the original sources.

Analyze: To tell us something we don’t know about someone else’s ideas, arguments, or descriptions. Analyses may point out internal contradictions within an author’s argumentation; may explain how certain key concepts are employed by an author in building his or her argument; may point out implicit assumptions that guide the author’s thinking; may point out commonalities or contradictions between this argument and other scholarship; An analysis may be critical, even extremely critical, but it always takes the author’s ideas seriously enough to try to understand them.

Discussion portfolio rubric

	
	A
	B
	C

	Listening
	Student is able to recall a comment made by another student in some detail and explain why that comment was significant in the context of the day’s discussion as a whole
	Student reproduces another student’s comment in general terms without specific detail, or does not explain the importance of that comment in terms of the discussion content overall 
	Student gives vague or inaccurate account of another’s comment and does not discuss significance at all

	Thinking
	Student’s written reflection draws new connections: between two or more points raised in class whose commonalities or contradictions were not discussed; between this day’s discussion and a previous one; between; between issues raised in discussion and assigned readings for the course.
	Student’s written reflection accurately reports several of the issues raised in class discussion, or discusses several different aspects of a single issue raised.
	Student’s written reflection does not discuss any specific topic covered in discussion or does so in such general terms that the reflection could have been written before the day’s class started.

	Responding
	Student reports comments that combine original thinking with attention to other people’s ideas (e.g., ideas expressed by other students; ideas suggested by the course instructor; ideas expressed by the authors of assigned readings); student reports questions that compare, contrast, or point out internal contradictions in course materials or discussion content.
	Student reports comments that give personal opinions but do not link them to evidence drawn from course materials or classroom discussions; student reports questions that refer to a single input (reading, image, film scene, or fellow student’s comment) and a single level of meaning.
	Student reports having made no comments or questions at all.

	Skill-building
	Student sets specific goals for frequency and content of discussion participation and reflects on progress toward those goals by analyzing feedback from others and evaluating personal role in group dynamics.
	Student sets specific goals for frequency and content of discussion participation and comments on progress to those goals with reference to specific examples.
	Student does not set specific goals for discussion participation or comments on progress to those goals only in superficial or general terms.


Homework rubric
	
	3
	2
	1

	Reading
	Student’s response synthesizes the assigned text/s as a whole or draws on a wide range of relevant detail from the assigned text/s, demonstrating careful reading and full comprehension of the assigned text/s.
	Student’s response includes some specific details drawn from the assigned text/s, indicating general familiarity with content of the assigned text/s, or comprehension of some but not all of the assigned readings. 
	Student’s response is vague, general, or mistaken in its references to the content of the assigned text/s (or makes no references to the assigned text/s at all), indicating little familiarity with or comprehension of the assigned text/s.

	Analytic process
	Student provides original and insightful response to the assigned question, demonstrating awareness of the complexities of the issues involved.  Student supports descriptive or interpretive claims with specific supporting evidence drawn from assigned course readings.
	Student responds to assigned question in general terms or responds to part of the question.  Student makes descriptive or interpretive claims that are consistent with evidence from assigned text/s, but does not discuss that evidence explicitly.
	Student’s response ignores assigned question; gives multiple partial responses without developing any one; or makes overly simple argument that ignores important contradictory evidence from readings or class discussion.

	Content (strategic approach to writing assignment)
	Student’s response consists largely of synthesis and analysis, with a smaller amount of summary and infrequent paraphrasing. Quotations, if included, are brief and well-chosen for significance.
	Student summarizes author’s/s’ arguments or findings.  Commonalities or contradictions between different points summarized are not discussed.
	Student fills available space with lengthy quotations or multiple paraphrased passages.  There is little analysis or synthesis.

	Language
	Student crafts sentences that are clear, specific, and precise.  Grammar, syntax, and spelling are correct.
	Grammar, syntax, and spelling are correct.  Some passages are wordy, excessively informal, vague, or confusing.
	There are multiple errors of grammar, syntax, or spelling.  Many passages are wordy, informal, vague, or confusing.

	Mechanics
	Student’s response follows rules for citation as laid out in the course syllabus.  Response is free of typographical errors, demonstrating careful proofreading.
	Student’s response follows rules for citation as laid out in the course syllabus and contains a few typographical errors.
	Student’s response does not follow rules for citation as laid out in the course syllabus, or contains multiple typographical or cut-and-paste errors that indicate a failure to proofread work.


� Katherine Verdery,  “Ethnicity, Nationalism, and State-Making,” in The Anthropology of Ethnicity: Beyond ‘Ethnic Groups and Boundaries’, ed. Hans Vermeulen and Cora Govers (Amsterdam: Het Spinhuis, 1994), 43.


� John Comaroff, “Of Ethnicity and Totemism,” in Ethnos 52 (1987): 301-323.


� Verdery, 43-49.
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